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Lexia:
language

Dys:
absence

Lexia:
language

The Greek
origin
combines
„dys‟ &
„lexia‟
Meaning an
absence of
language



 According to the International Dyslexia
Association and the National Institute of Child
Health and Human Development,

Dyslexia is defined as:
 a specific learning disability that is neurobiological

in origin
 characterized by difficulties with accurate and/or

fluent word recognition
 poor spelling and decoding abilities
 these difficulties typically result from a deficit in

the phonological component of language
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1878
Adolph Kussmaul (German
neurologist) considered

adults with reading
problems & neurological

impairment to have “word
blindness”

“word blindness”

1887
“dyslexia”

1925
“strephosymbolia”

Rudolf Berlin (German
opthalmologist) was the

1st to use the term
“dyslexia”

Dr. Orton (American
neurologist) 1st to

recognize that children
with reading difficulties
often reversed letters,

called “strephosymbolia”
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1900’s Dr. Orton also introduced
the term “developmental

alexia” to describe
children with reading

difficulties
“developmental

alexia”

1930’s
“dyslexia”

Mid
1900’s

The term “dyslexia”
became a more common
term used in literature

“developmental
alexia”

1930’s
“dyslexia”

Mid
1900’s

Children with literacy
difficulties began to be
considered under the

jurisdiction of educational
& psychological research



 In the 21st century, dyslexia is officially
recognized & has become a topic of research
for both education & medicine.

 The professions of medicine & psychology are
seen now collaborating in significant research
into the origins & management of dyslexia.
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According to the  International Dyslexia
Association (IDA) :
 Estimated that 15–20% of  the general population

experiences one or more  symptoms of dyslexia

Based on a 2010 study:
 80% of children identified  as learning disabled
 These children have  primary deficits in the area  of
reading and related language functions
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 Students with dyslexia:
 Experience difficulties in

reading and further
language functions

 Demonstrate lower reading
skills, which will result in
poor comprehension

 May need more time and
assistance than others
when reading

 May have lower self-
esteem

 May exhibit more
emotional and behavioral
difficulties
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Accommodation, Modification &
Differentitation Strategies include:
 Use less difficult and lengthy words with written

instruction
 Lessen the amount of items that students are

expected to learn or complete
 Provide ample time for students to read content
 Increase the amount of reading

instruction/directions aloud to students
 Occasionally substitute pictures/graphics for

words
 Allow students to voice their responses rather

than write them
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ADDRESS THE
CHALLENGES OF THE

STUDENT

USE SCIENTIFIC
RESEARCH-BASED

TEACHING STRATEGIES

PROVIDE MORE
EFFECTIVE LEARNING
STRATEGIES FOR THE

STUDENT

BE PATIENT WHEN
TEACHIING & BE

AVAILABLE TO OFFER
ASSISTANCE WHEN

NEEDED

HELP THE STUDENT’S
PEERS & PARENTS

BETTER UNDERSTAND
THE STUDENT’S
DIFFERENCES

PROVIDE HELPFUL
LEARNING STRATEGIES
FOR THE STUDENT’S

PARENTS TO PRACTICE
WITH THE STUDENT



Info &
Support

• The International Dyslexia Association
• http://www.interdys.org/

• Davis Dyslexia Association International
• http://www.dyslexia.com/

For
PARENTS

• Smart Kids with Learning Disabilities
• http://www.smartkidswithld.org/parents-community/parent-

to-parent/can-a-support-group-for-parents-of-kids-with-
learning-disabilities-help-youFor

PARENTS

• Smart Kids with Learning Disabilities
• http://www.smartkidswithld.org/parents-community/parent-

to-parent/can-a-support-group-for-parents-of-kids-with-
learning-disabilities-help-you

For
TEACHERS

• National Center for Learning Disabilities
• http://www.ncld.org/types-learning-

disabilities/dyslexia/what-is-dyslexia
• Reading Rockets: Teaching Kids to Read & Helping

Those Who Struggle
• http://www.readingrockets.org/helping/questions/dyslexia/
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• It is important to understand that there is no “best”
way to learn.

• There are many different learning styles, and
different styles are suited to different people and/or
situations (Carter, et al., 1999). Everybody has a
preferred learning style.
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• Knowing and understanding our learning
style helps us to learn more effectively.

• Through identifying your learning style,
you will be able to capitalize on your
strengths and improve your skills.
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• Learning styles is a group of
characteristic, attitude and behaviours that

define our way of learning.
• Learning style is a particular way in

which the mind receives and processes
information (Carter, et al.,1999).
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• Visual learners are those that learn best
through seeing them (Fleming 2011).

• The individual process information in pictures
rather than words (Silverman & Freed, 1996).
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• Write things down.
• Look at the person who is talking to you.

This will help you to stay focused.
• Study independently, rather than in groups.
• Make notes in class; recopy to recall

information.
• Make flash cards for vocabulary words.
• Make mind maps, charts, diagram or

graphs.
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• Auditory learners enjoy talking and listening.

• They remember what they hear more clearly than what
they see or feel (Sprenger, 2005).

• These learners interpret the essential meaning of speech
by listening to tone of

voice, pitch, and speed.
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• Study with a friend or parent to talk about
information.

• Read books, articles, notes, and directions
out loud.

• app record lectures, rather than taking
written notes.

• Do oral reports or turn in tape whenever
possible.
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• Kinesthetic learners use the whole body while
learning, and usually have a high level of gross
motor-skill controls.

• Kinesthetic learners also struggle with teaching
styles that involve only auditory and visual
lessons.
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• Study important information by placing facts
on index cards and reading the information
aloud while pacing or walking around.

• Try studying while lying on a bed or the floor,
or listening to music.

• Use brightly colored paper under worksheets
or study materials to help you focus.
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• Tactile learners best learn through the
sense of touch.

• These learners love to use their hands to
learn new information.
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• Learn by using their small motor skills.
• Handle and experiment with concrete learning

materials.
• Produce their own instructional resources.
• Create their own learning manipulatives to

master and reinforce new and difficult
information.
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• Individual/solitary learners prefer to work
alone and use self-study.

• Solitary learners are more private,
introspective and independent.



• Group/Social learners prefer to learn in groups
or with other people.

• A social learners typically prefer learning in
groups or classes, or they like to spend much
one-on-one time with a teacher or an instructor.
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Everyone have different learning
styles and each person may have
morethan 2 learning styles but it is
very important for everyone to know
their main/major learning styles so
they can study more effectively.
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Thinking

Thinking is what point of view comes in
our mind by imagine, taste, watching
something and observing something.

Thinking is human process of using
knowledge and information to make plan,
interpret and model the world and
constructively interest with and make
prediction about the world in general.
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Definition

Thinking can best be described as the
mental manipulation of images, symbols,
concepts, rules and other meditational
units (Kagan & Haveman, 1976).
Silverman, 1975 “ Thinking is a process that
entitles us to find solutions to problem by
using symbolic representation of stimuli
and events”.
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Types of Thinking

1. Perceptual or Concrete thinking
2. Conceptual or Abstract thinking
3. Reflective  Thinking
4. Creative Thinking
5. Critical Thinking
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Types of Thinking

1. Autistic Thinking
(Imaginations & Wishes-Dream, Fantasy)

2. Realistic Thinking
 Convergent Thinking
 Creative thinking
 Evaluative Thinking
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Tools or Factors of Thinking

1. Images
2. Languages
3. Concepts
4. Symbols & Signs
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Development of Thinking

 Adequacy of the knowledge and experience
Adequate motivation and definiteness of aim
Adequate freedom and flexibility
 Incubation
 Intelligence
Adequacy of reasoning process
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Thinking Styles

1. Synthesists
2. Idealists
3. Pragmatists
4. Analysts
5. Realists
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Thinking Styles

Synthesists (The Creative Thinker)
stand out with their creativity and curiosity; they like to
consider different ideas, views, and possibilities.

Idealists (The goal-setters)
are always setting and working toward big goals—they
set the bar high and expect others to do the same.

Pragmatists (The logical thinkers)
take a logical approach to problem-solving; they focus
on immediate results, as opposed the long-term effects.
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Thinking Styles

Analysts (The rational intellectuals)

are interested in the facts and data points—they have a
clear procedure for doing all things.

Realists (The perfect problem-solvers)
are the perfect problem-solvers; tackle problems head-on
and don’t feel challenged by your everyday conundrum.
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Robert J Stenberg

Theory of Mental Self-Government:
Thinking Styles

The theory of mental self-government holds that styles of
thinking can be understood in terms of constructs from
our notions of govern
According to this theory, people can be understood in
terms of the functions, forms, levels, scope, and leanings
of government. People do not exhibit just one style or
another, but they do have preferences across various
kinds of tasks and situations.
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Theory of Mental Self-
Government: Thinking Styles

There are three functions of government in the
theory:

legislative,
executive
judicial
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Theory of Mental Self-Government:
Thinking Styles

Legislative
The legislatively oriented student has a
predilection for tasks, projects, and
situations that require creation,
formulation, planning of ideas, strategies,
products, and the like. This kind of
individual likes to decide what to do and
how to do it, rather than to be told.

Legislative
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situations that require creation,
formulation, planning of ideas, strategies,
products, and the like. This kind of
individual likes to decide what to do and
how to do it, rather than to be told.



Theory of Mental Self-Government:
Thinking Styles

Executive
The executively oriented individual has a
predilection for tasks, projects, and situations
that provide structure, procedures, or rules to
work with, and that, although modifiable, can
serve as guidelines to measure progress. The
executively oriented student will often prefer to
be told what to do, and will then give it his or
her best shot at doing it well.

Executive
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Theory of Mental Self-Government:
Thinking Styles

Judicial
The judicially oriented individual has a
predilection for tasks, projects, and situations
that require evaluation, analysis, comparison–
contrast, and judgment of existing ideas,
strategies, projects, and the like. This individual
tends to be evaluative of others, sometimes on
the basis of minimal information.

Judicial
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Forms of Mental Self-government in
the Theory

monarchic
hierarchic
oligarchic
anarchic
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Forms of Mental Self-government
in the Theory

Monarchic
A monarchically oriented individual is single-
minded and often driven, and likes to finish one
thing before moving on to the next.
Hierarchic

people tend to be adaptive in many settings where it
is necessary to set priorities for getting certain
things done before others, or where it is necessary to
decide that some things are more worthy of
attention than are others.

Monarchic
A monarchically oriented individual is single-
minded and often driven, and likes to finish one
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is necessary to set priorities for getting certain
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Forms of Mental Self-government
in the Theory

Oligarchic
This individual, like the hierarchically oriented
one, likes to do multiple things within a given
time frame, but has trouble setting priorities for
which to get done when.
Anarchic
• This individual tends to be asystematic or even

antisystematic. The individual tends to take a
random approach to problems, and is sometimes
difficult for other people to understand.

•
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Scope  of Mental Self-government

Internal
The internal individual has a predilection for tasks, projects,
and situations that require activities that allow one to work
independently of others. This individual prefers to work
alone, is typically introverted, and is often uncomfortable in
groups

External
The external individual has a predilection for tasks, projects,
and situations that allow working with others in a group or
interacting with others at different stages of progress. This
individual prefers to work with others, is typically
extraverted, and is very comfortable in group settings.
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extraverted, and is very comfortable in group settings.



Leaning  of Mental Self-government

Liberal
The liberal individual has a predilection for tasks,
projects, and situations that involve unfamiliarity, going
beyond existing rules or procedures, and maximization
of change. Sometimes the individual may prefer change
simply for the sake of change, even when it is not ideal.
People displaying a liberal style like new challenges and
thrive on ambiguity
Conservative

The conservative individual has a predilection for tasks,
projects, and situations that require adherence to
existing rules and procedures. This individual likes to
minimize change and avoid ambiguity.
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of change. Sometimes the individual may prefer change
simply for the sake of change, even when it is not ideal.
People displaying a liberal style like new challenges and
thrive on ambiguity
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The conservative individual has a predilection for tasks,
projects, and situations that require adherence to
existing rules and procedures. This individual likes to
minimize change and avoid ambiguity.
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EXCEPTIONAL CHILDREN?

• According to Krik of the American National society for the study of
education, “An exceptional child he is who deviates from the normal
child in physical, mental and social characteristics to such an extent
that he requires a modification of school practices or special education
services in order to develop to his maximum capacity.”
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PHYSICALLY EXCEPTIONAL CHILDREN

SENSORILY DISABLED CHILDREN:

Children who are blind, deaf or dumb are classified under this.

CHILDREN WITH MOTOR DISABILITIES:
Children with damaged parts of the body which makes the child’s motor movements of the body

irregular and uncontrolled.

MULTIPLE HANDICAPPED CHILDREN:

Children who are suffering from more than one physical deformity.
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MENTALLY EXCEPTIONAL CHILDREN

GIFTED CHILDREN:

The term gifted encompasses those children who posses a superior intellectual potential and
functional ability to achieve academically in the top 15-20 percent of the school
population.

They have an I.Q of above 140.

CREATIVE CHILDREN:

According to researchers, children with average intelligence has been found more creative.

• MENTALLY DEFICIENT CHILDREN:
Children having negative abnormalities are mentally deficient.  Their I.Q is less than

average.
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SOCIALLY EXCEPTIONAL CHILDREN

DEPRIVED CHILDREN:
The state of deprivation arises among children due to some social, economic and cultural

deficiencies.

MALADJUSTED CHILDREN:
Maladjusted children cannot make adjustment in the society due to family problems, personal

problems, health problems, emotional maladjustment.

PROBLEMATIC CHILDREN:
These children create problems from very young age.  They create problems for everybody.
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SOCIALLY EXCEPTIONAL CHILDREN

JUVENILE DELINQUENTS:
Children who are involved in anti-social activities, breaking laws, doing destructive work like

murder, rape, violence, thefts.

DEVIANT CHILDREN:

Deviant children are those who lack conformity to their role expectation in a given social
situation.

EMOTIONALLY DISTURBED CHILDREN:
The children are unable to maintain satisfactory inter-personal relationships at home, in the

neighborhood, school and society.
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THANK YOUTHANK YOU
CHILDREN WITH SPECIAL NEEDS AREN’T SENT TO

SPECIAL PARENTS BUT THEY MAKE PARENTS SPECIAL


